PlaceNames

Bui/c/ing Worldviews Using
Traditiona/ Cu/turcs and Goog[c Eartfv
T eacher's (Guide
Gradc 6

Dcvcloped by:

R

/\Aicl-;ac/ [ isa M. Blank
Muno‘un-[_cnz 5choo/ of[—:a'ucatr'on
/"‘/c//ga te E/emcn tary Unt’vcrsity of Mon tana

%

Jef/"rcyW. Crcws
50’700/ oFEducatr'OH
Un/vcrsity of Montana

f:uncling Proviclccl bg:

Thc Montana Omcpicc of Fubhc ]nstruction
|ndian F _ducation for All
Rcacly-to~c|o Grant, Rouncl 2
Junc 2007
and
Centerfor Lcarning and Tcaching in the West
The Univcrsit3 of Montana
NS ESIE Award #0119786

(Any oPinions, Findings, and conclusions or recommendations cxprcsscd in this Projcct are those of the authors

and do not ncccssarilg reflect the views of the National Scicncc Foundation.)

Distributed bg:

/ X
(N
& Montana Office of Public Instruction
y Denise Juneau, Superintendent
/ In-state toll free 1-888-231-9393
y/ www.opi.mt.gov/indianEd



Flachamc‘:s

Table of Contcnts

[T 35E

Jntroduction and Curriculum Overview . ..o 3
Materials Needed to (Jse the Curriculum .................... ... .. e 6
References & [mage Credits ... 9
Acknowledgements ... 0

Correlations with the [ _ssential (_,lnclcrstanclings of MT Indians, MT Standards
for Science & chhnologg, &MT Grade| evel ExPcctations ................... i1

Section J: Undcrstanding Salish ~Pend d’Orci“c Worldviews

| esson Onc: E_stablishing a Sense of Flacc .............................. P2
| esson | wo: \/\/hat’s ina Calenclar? ..................................... i4
| esson TI’]FCC: Lhcé Cgclcs of the Sa]ish ~FPend d’Orei”c ................ 17

Section JJ: USing chhnology to E_xplorc Sense of Flace
| esson [ our: Navigating Goog]c E_artlﬂ .................................. 20
| _esson [Tive: Goog]e E_arth T our of the f:!at}wcac{ ]ndian Reservation .. ... 2%
| esson Six: Naming (3ame oo 25
Lesson Seven: Your | urnto Build a Google E_artl'r Tour. . oo 28

Section Nl Explon'ng Salish ~Pend &'Oreille Sense of Flace
| esson Eig}vt: Salish ~ Pend &'Oreille PlaceNames Jour................ 3%
Lcsson Nine: Google E_ar‘th Ga”crg Wa]k ............................ 55
| esson | en: Giving Backtothe Flders. ... 38



PlaceNames

|ntroduction

e

Thc focus of the FlaceNamcs Froject (FNF) is to build cross-cultural relationships
between traditional PBitterroot Salish ~ Pend d’Oreille worldviews and science using
Googlc = arth and tribal cultures. Figure One summarizes the framework used to dcvclop
the FNF curriculum. Students cxp!ore their “sense of P!acc” and come to know the seasonal
patterns and life cgc]es that frame a Salish ~ Pend &' Oreille worldview. Theg come to
understand that the rClathﬂShiP of the Salish ~ Fend &Oreille PeoPle with the land and its
P]ants and animals is a systematic way of imowing and central organizing, theme that continues

to support and guide cultural traditions and habits of mind of the Salish ~ Fend &' Orielle
Nation.

Sense of Place

Cuiifura’| — Salish and Fcnc] d'Orci[!c 4 .Sahsh Oeasons
Contmmt9 Worldvicws LnFc C5c|cs

Habits of Mind

]:igurc One: Building Salish ~ Pend &'Oreille Worldviews
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In esson One, students view a two minute video on Place anéjournal their responses to

questions Posccl in the video such as, “What is the first sign of sPring in your community?” “Which
trees bud first?” T he questions are designed to cha”enge students to consider how well tlﬁeﬂ know
the P]aces surrounding their school, to establish the notion that having a “sense of P]ace” requires one
to know a place well

In ] _esson T wo, Students observe their school calendar and compare it to the Salish ~ Pend
dOreille calendar published by the Salish ~ Fend #Oreille Culture Committee. Students examine
the particular plant and animal life cycles that frame the community activities and traditions of the
Salish ~ Pend &' Oreille People. Tl—weg compare this to the astronomical cgc]e of the [T arth’s rotation
around the Sun and how this natural pattern was used to create the 12-month Gregorian calendar.
Students come to aPPreciate that a calendar based on P]ant and animal life cgcles is a systematic way
of knowingjust as is a calendar based on astronomical patterns observed in the skg.

Students then view a 30 minute video on the seasons of the Salish ~ Fend & Oreille PCOP]CA
Students explore how sense of Place can mean far more than what makes a location sPecial or unique;
rather, it is an abiding connection to Place so deep that it defines who one is, how one thinks (habits
of mind) and how one lives in a given lanclscaPe. The land and its patterns become the teacher,
bonding a People to a Place, shaping habits of mind and worldviews.

|n ] _esson Thrcc, students explore in greater ciepth the P!ant and animal sPecies described in
the Salish ~ Fend c{’Orei”e calendar. Teams of students become exPerts on one of these P]ant or
animal sPecies and prepare an Animal Plant Research RCPor’c that theg share with the class. A class
Salish ~FPend &Oreille | ife Cyc]es book is created.

In | esson [Four students learn how to navigate in Goog]e I arth. Theg locate their house,
their school, and the seven |ndian Reservations within Montana })9 completing a Google I~ arth
scavenger hunt.

In Lesson [ive, students view an interactive (Google [~ arth tour of the [Tlathead Reservation.
They come to understand a Salish ~ Pend dOreille sense of place by exploring the land reserved
for the Salish ~ Pend dOreille people.

In | esson Six, students P]ag a naming game deve]oped }39 Fenng KiPP, T ribal Scho]arship
Ogicer, Con?ec{erated Salish & K ootenai | ribes | ribal |~ ducation Departmcnt. The purpose of
this activity is to hclp students understand how Places are named, how Perspective affects P]acc
names, the imPor’cance of names given to Place, and how the loss of P]ace can also mean Iosing critical
parts of one’s identity, of one’s individual and cultural connections to past, present, and future sense

OF P!aCC.
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]n Lcsson chcn, students learn how to build their own Googie Earth tours and create a

Google " arth tour of a Place thatis sPecial to them. Students imbed text, images, and lﬁyperlinks in
their Google [~ arth tour.

|n ] _esson E_ight, students listen to vi&eotaped narratives of Salish ~ Pend &'Oreille tribal
members describing Placcs of imPortance to them. | he narratives highlight how each tribal member's
experience of place is embedded in historical and current relationships to the landscape. Students

P P P P
come to understand that there are many ]agers to Place.

In Lcsson Nine, students ic{cnth(y observable Plant and animal cgclcs in their sPecial Place and
illustrate these life cgdcs in their Google [~ arth tour. Stuclents also include theirideas rcgarding the
Preservation of their sPecial P!ace for coming generations.

Fina”g, in _esson T en, students compose and edit a letter to the Salish~Fend &' Oreille
[ lder Advisorg Council highlighting how their ideas about Place have éeve]oped over the course of
the PNF curriculum. Students will include the steps theg Plan to take to he]P preserve their sPecial
Placc for coming generations. The hopc is that this communication will begin to establish and,/or

strengthen a cultural connection between students and Salish Pend & Oreille tribal members.
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Materials Needed to (se this Curriculum:

|V Y

A” of the materials needed to comPle’ce this unit are listed below. You will notice that

many types of media are used tlﬂroughout the curriculum. T he majority of these materials are

available for download on the PlaceNames website: httP://www.sPatialsci.com. The
Montana Ogice of Fublic ]nstruction (OFD is clistributing one copy of the Sa]ish ~ Fencl
d'Oreille Calendar and Seasons of the Salish video to every school district in Montana.
Additional copies of the video can be obtained from OF]. Additional copies of the calendar

can be obtained from:

Sa]ish Fenc} cl’Orei”e Cu]’cure (ommittee

81 PBlind Bamaby Street

F.O.Boxs50

St ]grxatiusj MT 59865

(406) 7454572

]Fgou do not have internet access, all of the media items are also located on the

FlaceNames (] that is available from the Montana Office of Public |nstruction. T o
access these items on the CD, simpiy Placc the F]achames CD in your comPutCr’s CD
drive and the disc will load automatica”y. A FlaceNamcs set-up wizard will take you througlﬂ
the installation process. To access the HaceNames Folc{er, select Star’c > A” Frograms >
click on PlaceNames. [Jere you will find the Fo”owing oPtions: l) Googlc E_arth T ours; Z)
Google E_arth Tutorials; 5) F!aceNames movies.

Matcrials Nccclccl:
° FlaceNamcs Curricu!um and Tcacher’s Guicle
o [laceNames Journal
(] F]aceNames Google Earth Tours
o [laceNames Sense of FPlace video
e [laceNames Narratives
° Google I~ arth Animated T utorial
. Google E_ar’ch USers’ Guide
o  Secasons of the Salish video
e  Salish ~FPend &'Okreille Calendar


http://www.spatialsci.com/
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Jn ]_esson One of the curriculum, you will view the Sense of [lace video found on the
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F]aceNames website. To navigate to the movie from the F]aceNames homepagq select
Resources > Narrative Ga”er9 > Sense of Place Video. T o access this movie on the ("D,
simp]g select Flachamcs Movies from the FfaceNames Frogram folder> scroll down to
select the Sense of Flace video (tenth on the ]is’c).

| essons | wo and Thrcc use the Salish ~ Pend d’Oreille Calendar and Seasons of the
Sa]ish video.

]n Lcsson I:our, students comP]ctc the Google E_art}'v scavenger hunt located in the
F]aceNamesjoumal forlesson four. Notc that the Googlc I:_arth software will need to be
downloaded onto your school's comPutcrs to complctc the Googlc E_arth activity.
]nstructions forthis can be found on the F]achamcs website by sclccting Resources >

T our Ga”ery. A]soj students will be accessing the Montana lnclian Reservation tour located
on the HaceNames website. To navigate to this Goog]e Ear’ch tour select Kesources >

T our Ga”ér9 > Montana |ndian Reservations | our. ]ggou are using the Flachamcs CD,
students will be accessing the Montana ]nclian Reservation tour located in the GOogle

[~ arth T ours folder of the FlaceNames program.

]n Lcsson f:ivc, students view the (Goo le E_artlﬂ T our of the [Tlathead Reservation. This
oS

touris located on the Flachames website bg selecting Resources > Tour Ga”ery >

F]atlﬂead ]nclian Reservation | our. On the CD, the touris located in the F]aceNamcs

program that was installed on the C: drive oFyour comPuter. Oncc you have selected the

F]aceNames program from your programs menu, select Goog]e E_art}-x tours > Fiathead

Reservation, and the tour will automatica”y open up in Goog!e E_arth.
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|n[_esson Seven, students build their own Googlc [~ arth tour. An cxamp]e of a Google
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[~ arth tour has been Providccl Forgou to share with students. On the FlaceNames website

navigate to Kesources > Tour Ga”erg > Mrs‘ Lenz’s Special F!ace. On your CD)
navigate to your HaceNames program, select C]oogle Ear’ch Tours, and then Mrs‘ Lenz’s

Special Flaces. Students can also Print out the Goog!e [T arth (Jser (Guide and Pasic
Navigation student hand-outs to aid in comPleting their Google Ear’ch tours. These are
located on the FlaceNames website > Resources > Curriculum. On the (CD, select
FPlaceNames > Google Earth tutorials.

]n Lcsson E_ight, students view the Salish FlaceNames T our available on the FlaceNames
website. | o navigate to this select Resources > | our Gancrg > Salish ~ Pend’Oreille
FlaceNames. On the CD, the touris located in the PlaceNames program folder under
Google Ear’ch tours.

E_rjoy 9ourjourncg througlﬂ the curriculum as you cxP]orc the ‘cyc!e of life’ travels of the

Salish ~ Fen& (J’Orei”e People.
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Expca’lf/on. Lincoln: University of Nebraska [ress.

Salish-Pend d'Oreille Culture Committee, (onfederated Salish & K ootenai | ribes. (2003). 4
Br/é)[fj/'stocg of the 53//5/7 ~/>enc/d’0rci//e Tr/’[)es‘ St ]gnatius, MT: Salish~f)enc{ d’Orei”e
Culture Committee, (Confederated Salish & K ootenai | ribes

Salish K ootenai Co“cge (2008). C/Ja//engc to survive: /‘7’1’51’0@ of the 55//35/7 tribes of the [lathead
Indian Keservation, units 1-3. NPustin Fress: Ardee, MT.

American Jndians 101: [ rcqu@nt[g Askca/ Qucsﬁons
http://www.opi.mt.g;ov/pclxc/inclianecl/resources/americanindians Ko} pchc

American ]ndian Triba! SOVCrCigﬂtH: http://www.airpi.org/gvubs/indinsov.htm!

Imagc C redits:

Al images have received copyright aPProvaI for use in the PlaceNames Frcjcct only. Ang other use

of these imagcs is unauthorized.

]mage on front cover of Flachamcs curriculum:
"lathead Encampmcnt Near St. ]gnatius”/82~l 02, Archives & SPccial Co”cctions, T he
Universit9 of Montana~Missou!a and The Montana rﬂistorical Socictg.

]mage in curriculum header:

“Four Salish, Fencl d’Orei”c, or Kootenai men”/Tlﬂe Comcccleratcd Salish and Kootcnai Tribes

]mage used during the “Sense of Flace video:

"Teepees Pitched in front of [Hell GGate Cangon”/72.00] 2, Archives & Speciai (ollections, ] he
University of Montana~Missou!a and The Montana r”listorical Socictg.


http://www.opi.mt.gov/pdf/indianed/resources/americanindians101.pdf
http://www.airpi.org/pubs/indinsov.html
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Corrclations with the Esscntial Undcrstandings of MT |ndians:
[ ssential Undcrstanding Ohne - T hereis great divcrsi’cg among, the 12 tribal Nations of

|V Y

Montana in their cultures, ryistories, and government. Each Nation has a distinct and unique
cultural r:eritage that contributes to modern Mon’cana.

[ ssential Undcrstanding Two-Thereis great diversity among, the individual American
|ndians as identitg is devc]opcd, defined, and redefined bg entities, organizations, and
Peopie. A\ continuum of ]ndian identity) unique to each individua], ranges from assimilated to
traditional. T here is no generic American |ndian.

[ ssential Undcrstanding Thrcc ~The idcologies of Native traditional beliefs and
spiri’cualitg Persist into modern day life as tribal Cu]’cures, traditions, and languages are still
Practiccd }35 many Americana |ndian Peoplc and are incorporated into how tribes govern and
manage their affairs. Additiona”g, each tribe has its own oral histories, which are as valid as
written histories. Truese histories Pre~date the “discoverg” of North America.

[ ssential Undcrstanding Five - [Tederal Policies, put into Place throughout American
historg, have affected ]ndian Peopic and still srvape who H’ICH are todag.

(Correlations with the Montana Standards for Science:

Content Standard I - Students, tlﬂrouglﬂ the inquirg process, demonstrate know]cdgc of
cnaracteris’cics, structures and functions of living things, the process and diversitg of lhcc, and

how living organisms interact with each other and their environment.

Corrclations with (arade chcl Six [© xpectations for Science:

Content Standard 1 - |dentifies that observation is the keg inquirg process used by
Montana American ]ndians.

(orrelations with Montana Standards for T echnology:

Content Standard 1 — Students demonstrate an understanding of the basic oPerations of
technologies.

Content Standard 6 — Students applﬂ tecl'xnological abilities and knowledge to construct

new Personal undcrs’canding.
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Undcrstancling Salish ~ Pend &'Oreille Worldviews
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LCSSOI’! OI‘IC: Establishing a Sense of Place

Ovcr\/icw: In this introcluctorg lesson students view a two minute video that cha”enges
students to examine their ‘mowledge of the Places surroundiﬂg their school andjourna] their

ideas.

Matcrials:
o  Sense of [lace \ideo

° HaceNames Journal

. MaP of Montana

E_ngagc:

I. As a c!ass, ask stuclents, “f"‘]ow well would you say you know the P]ace that surrounds
the school? Extremelg well? Soméwhat’.’ Not at all?” Cha”cnge students to describe
their thinking. Begin a class list of students’ responses and explanations for their
answers.

2. E_x[:)lain to students that thcg will be viewing a video that explorcs their sense of Place.
As they view the video, tlneg should be t}vinking about how theirideas about the P]ace

that surrounds the school compare to the ideas Prescnted in the video.

Explorc:
3. \iew the 56/756 01[/D/acc video.

4. Fass out the F]aceNames Journal and have students respond to the Fo”owing

questions:

o \What scasonal c!nanges do you look for as signs of sprirxg? Summer? [Fall?
Winter?
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e Do you have a favorite P]ace outdoors where you like to sPencl time? Why is

|V Y

this Place important to you? Which time oFgcar do you visit this area? What is
the weather like?
Explain:
5. Explain to students that the purpose of the video was to examine what it means to
know a Place well. Return to the list the class created. Begin a second list that

exPlores class answers to the go”owing five questions Posecl in the video:

e \Whatis the nearest river to your school? Wlﬂg do you think the river has its name?

. V\/hat is the name of the mountain range closest to your school? ]n which direction do
these mountains run?

o  \What did the moon look like last night? Where was it in the slcg?

. V\/hich birds migrate from your communitg before winter? Do any birds stay?

o |nwhich month is the Bitterroot Plant reaclg for cligging?

6. Explain to students that their abi]ity to answer the five qucstions dcpcncls on the
type of re]ationship thcg have with a ]andscape. Having a strong “sense of Place”
rcquires one to know a Placc well. Tlﬂis means being able to: i) Describe the natural
Phenomcna that occurina Placc; and Z) Outliné the Pattcrns that occur across the
seasonsin a Place.

7. Announce to students that for the next two weeks, theg will be exploring Salish ~
Fcncl cl’Orei”e relationships to P]ace and how these compare to their own sense of
Place.

8. Fresent amap of Montana and ask students, “Wl—\a’c Montana Jndian Reservationis
home to the Salish ~ Fenc{ c{’OreiHe Peop]c? [Have students Point out the location of
the Flathead ]ncjian Reservation on the Montana map. Explain to students that three
tribal nations are affiliated with the [Tlathead |ndian Reservation: Salish, Pend
cl’Orci”e, and K ootenai.

Evaluatc:
9. ln their F!aceNamesjoumaL ask students to circle the location of the F]athead ]ndian
Reservation and identhcy the three tribal nations affiliated with this ]nc{ian Reservation.
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Undcrstancling Salish ~ Pend &'Oreille Worldviews
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Lcsson TWO: What’s ln a Ca]endar’?

Ovcr\/icw: Students observe their school calendar and compare it to the Salish ~ Fend
d’Oreille calendar Publishcd }39 the Salish ~ Pend d'Oreille Culture Committee. Students
examine the Par‘cicular P]ant and animal life Cgcles that frame the community activities and
traditions of the 5a|ish ~ Fenc} &’Orei“e Peop]e. Theg compare this to the astronomical
cgcle of the E_art}‘v’s rotation around the Sun and how this natural Pattem was used to
create the 12-month Gregorian calendar. Stuclents come to aPPreciate that the Sa]ish ~
Fencl cl’Orei”e calendaris a sgstematic way of ‘(nowing based on patterns in nature (lhce
cgclés) asis the Grcgorian calendar (astronomical).

Students then view a 30 minute video on the seasons of the Salish ~ Pend &'Oreille
People. Stuclents explore how sense of Place can mean far more than what makes a location
5P6cia| or uniquc; rathcr, itis an abicling connection to Placc 50 dcep that it defines idcntitg,
how one thinks, and how one lives in a given ]aﬂdscapc. The land and its patterns become the

teachcrj bon&ing a PCOP]C toa P]ace, shaping habits of mirxcl, and worldviews.

Materials: (Per groups of two or four students)
o  Salish~Fend &'Oreille Calendar
e Secasons of the Salish Video
® calendar distributed by your school district

L F]achames Journal

[ ngage:
I. SP]it students into groups of two or four students. Hand outa copy of the 12~
month school calendar to cach group or Project a copy of one.
2. Fresent the Fo”owing to the student groups: “Havc you ever wondered wl‘vg we
have five dags of school? A school ho!idag break in December? Whg school starts
in August or September and ends in _June?”
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3. “[How did these arrangements come to be? Most of us re]g 50 heavilg on the
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Precision of the calendar to organize our dags, lives, and communities that we rarclg
stoP to qucstion the historg of the calendar and the power it wields in how we live

out our lives.”

Explorc:

4. Cha“enge students to examine their school calendar. Can theg think of any
pattern in nature that might cxP]ain a 12 month calendar? (Collect student ideas
and reasons.

5. l]C students do not introduce astronomical cgc]es, offeritasa Possibiiitg for
students to consider. Ask, “What astronomical cgcles might explain the presence
of a 24-hour Clag? i 2-month calendar? 28-3%0 clags in a month?”

6. lntrocluce the idea that the Gregorian calendaris known as a solar calendar and
was basecl, in part, on astronomical cgcles. The Principle astronomical cgcles are
the Clag (bascd on the rotation of the Earth on its axis), the year (bascd on the
revolution of the Earth around the 5un> and the month (basecl on the revolution of
the moon around the Earth).

7. lt is important to cmphasizc that rC]igion (c.g., Julius Cacsar, the Catlﬂolic
Churclﬁ) also Playecl an imPor’cant role in the current calendar structure. ln 1Cact, the
original purpose of the Gregorian calendarwas to rcgulate the cycle of Christian
l’lo]iclays.

8. Fass out the Salish ~ Fend d’Orei”e calendar and asks students to examine it for
any natural patterns that migl—]t explain how it is organize& Discuss and record

students’ ideas.

Explain:
9. Explain to students that thcy will be viewing a video that illustrates the natural
patterns that the Salish ~ Fencl cl’Orei”e PCOP]C use to organize tribal life.
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10.[and out the Fiachames Joumal and have students refer to the questions listed
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for the Seasons video:
a. What are three imPortant tribal activities exPlorec{ in the video?
What rePeating cgcles do the Salish ~ Fencl cl’Orei”e use to organize when
these activities take P]acc’?
c. What signs of seasonal Change do the Salish observe or monitor?
d. V\/hen does the Salish New Year begin? Whg?
i1.5elect the Salish option from the video oPtions menu and view the video.

E_valuatc:

12. After viewing, the video, review students’ answers to the questions outlined in their
FPlaceNames Joumal. Emphasizc to the class that detailed observations and
unclers’canc{ings about Plant and animal life Cgc]es Proviclecl the Salish ~ Pend
d'Oreille PeoPle with the knowledge necessary to survive in the Phgsical world and

to avoid intrusion into the lives of other creatures.
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Undcrstanding Salish ~ Pend &'Oreille Worldviews
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LCSSOI’! Thrcc: Li\ce Cycles of the Salish ~ Fend d’Orei”e

OVCNiCW: Students explore in greater dePth the Plant and animal species described in the

Salish ~ Fcncl &’Orei”c calendar. Teams of students become cxperts on one of these P]ant or animal
sPccies and prepare an Animal Plant Research Repor’c that tl'weg share with the class. A class Salish
~ FPend &'Oreille | ife Cycles book is created.

Matcrials:

o Access to classroom set of comPuters or Computer lab
e [laceNames Journal
. Salishf'FemJ cl’Orei”e Caiendar Tlﬁis can be obtained }35 contacting:
Salish Pend &' Oreille Culture C ommittee
81 B]incl Barnabg Street
F.O.DPox 550
St ]gna’cius, MT 59865
(406) 7454572
o SalishPend d'Oreille Culture Committee & [ lders Advisory Cultural Advisory Council,
Confederated Salish and Kootenai | ribes (2005). 7 he Salish Feople and the [ ewis &
(lark [-xpedition. |_incoln: (niversity of Nebraska ['ress.

Engagc:

i. Pass out the Salish ~ Pend d’Oreille calendar to students. Remind them that in the last
class theg learned that it was the seasons, and not a 1 2-month calendar, that organize& life
for the Sa]ish ~ Fend d’Orei”e People‘ E_ach season was marked by a SPechcic Plant or
animal sPecies.

2. As a classj cl'xa”enge students to create a class list of the four seasons and the P]an’c and

animal sPecies that are imPortant to each season. Pe sure to begin with sPring as thisis

when the New Year begins forthe Salish ~ Fencl d’Orei”e People‘
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Examplc class list:
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5Pring

(seese ﬂying in from the south signa] the end of winter
Blackbirds are observed

First thunderis heard

But’cercups and Ye“ow Ee”s are in bloom

Digging of the PBitterroot begins

Summer

(Camasis rcadg to dig

Huckleberries, (Chokecherries, [~ Iderberries, Wild Grapes are gatherccl

Bloom of the wild rose signa]ecl that the bison calves had been born and it was time for

the summer bison hunt

[Fall

f"]unting for Clccr, e”<, moose

Winter

A time for Cogote stories

TraPPing of martin, wease], mir\k, beaver, and muskrat
lce gisl—n’ng

Explorc:
3. Explain to students that theg are going to become an expert in the life cgc!e of one of the P!ants or
animals included in the Salish ~ Fend & Orellle calendar. Groups of two students can choose

from the {:oﬂowing list of Possib!e Plants and animals :
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s

Plants Animals
C hokecherry Deer
E]dcrbcrrg Bison
Bitterroot (Geese
Hawthorn Berry Martin
}“luckleberrg Mink
T himble berrg Otter
Service berrg Beaver
Camas Muskrat
Loclgepo]e Pine Bull T rout
Cottonwood Tree Iili(
Puttercup
Yellowbell

4. [ ach student group will collect and record in their FlaceNames Journal the Fo”owing

information about their Plant or animal sPecics:

Animal Plant

Fhoto/Drawing Fhoto/Drawing
r‘labitat Habitat
Distribution Distribution

| ife Cycle | ife Cycle
Y Y
Hunting /[ Harvesting Season [Harvesting Season
2 g
(Conservation Status (Conservation Status

Cultural Signiicicancc Cultural Signiicicance

5. An cxamplc of a complctccl Anima| Kcscarch KcPorI: can be found at the back of the students’
FlaceNames Joumal. Review this with students before theg begin their research. Research can
be done using the |nternet or the school iibrarg. 7 he Salish Fcop/@ and the [ ewis & C/ark

Ex/oca//f/on is an excellent resource for this research.

Explain:

6. Alloweach group ten minutes to share the results of their Animal/FPlant Research
Report with the class. Remind students to be sure to address what makes their
sPecies 50 imPortarit to the Salish ~ Pend d'Oreille Peopie.

Evaluatc;

7. Stucicnts create a class book of these reports for use in | esson Nine.
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USing chhnologg to Explorc 5cnsc of Flacc
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Lcsson r:our: Navigating Googie [~ arth

Ovcr\/icw: Students learn how to navigate in Goog]e Earth. They locate their house,
their SCI’]OO], and the seven |ndian Reservations within Montana bg completing a Googic
Ear’ch scavenger hunt.

Matcrials:

° Google E_arth Scavenger Hunt (in F]achames Jouma])
. Google Ear’ch Animated Tutoria]

[ Access to classroom set of comPutcrs or comPuter lab

L F]achamcs Journa!

E_ngagc:
i. Announcc to students that todag theg are goiﬂg to learn to use a new

tcchnologg that can help them better understand Placc; this téchnology is called
Goog]e Earth. \/\/hi]e some may have used Google Ear’ch, itis likelg theg have

not used it as extensively asitis used in this curriculum.

2. Ask students if anyone is familiar with Google Earth? If so, how have tl’le\lj used
it in the past? Ask one omcgour students to explain how Google Ear’cl—\ works.
Do they know of someone else that uses Google E_arth? I]C 50, how are theg
using it? (senerate a list of Possible uses of Goog!e E_artlm

5. Ask them to explain the meaning of “a bird’s eye view.”
4. Cha”enge them to think about what their house migl—]t look like from a bird’s eye

view.
L What features would you look for hcyou were trging to find your house?

L What Prominent structures might he]P you locate your house? Your school?
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° What natural features (rivers, lakes, mountains, etc) might HCIP you find your
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house? Your school?

Explorc:

5. Direct students to view the “Navigation” and “Scarch” section of the Goog!e
E_artlﬂ Animatcd Tutoria!. T]’xis can be done as a class using a Projcctor or }39
students inc{ivic{uang on separate computers G‘neadphones are strong]y
recommended).

6. Oncc students have viewed the Animatcd Tutorial, pass out the Google
E_artlﬂ Scavcngcr Hunt and have them complete the questions found on the
handout. Cha”enge students to use the tools featured in the tutorial. As
students work tlﬂrouglﬂ the handout encourage them to hclp cach other out if
theg get 5tuc§<; ask the person to their left and to their right for hcip before
asl(ing the teacher.

ExPlain:

7. As a class, discuss the students’ experiences with Googlc Farth. (Use

the )Conowing questions to he]P facilitate the class discussion:
e [Jow is the “bird’s eye view” from Goog!c E_arth different from the

ground view?
o What were some features you observed from the bird’s eye view that
you can’t rcaclilg observe from the grounc{ view?
(] Were there structures or features you observed in Google E_arth that
you were not aware of Prior to this activity?
° T_‘low has this changecl your Perspectivc regarcling the Place in which
you live?

8. Re]cer to the reservation section of the Google E_art!n scavenger hunt.
Ask students to idcn’chcg the latitude, longituclc and elevation for each of
the reservations. Ask them to ic{enthcg the tribes found on each of the

reservations.
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9. Exp]ain to students that Reservations were created &uring the 1800’s ]39
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way of treaties between the (].5. government and individual tribes. T hese
treaties were designed to set aside Portions of tribal homeland for each of
the tribes, hence the name Keservation. ]n rca!ity) the US (Government
grouped tribes togcthcr on Reservations in order to preserve more land for
itself. These grouPings often combined tribes with different cultural
beliefs and values - Forcing tribes to share limited land-based resources
among cultures. ]t is imPortant that students come to understand that
Reservation land was not given to the tribes; rather, tribes ceded parts of
their homeland to the government (OF], 2007).

io. E_xplain to students that the purpose of this activity was to give them an
oPPortunitg to look at the Piace thcg live from a new Pcrspectivc.

Pi. Explain that a Person’s Perspective shapes their reality. I]C one can change
and broaden their Pcrspcctivc, thcg can begin to Changc the way theg view
the world.

. Encourage students to share how their Perspective may have

changed as a result of this activity.

E_valuatc:

i2. ln their HaceNamesjoumal, have students reflect on the use of Google Ear’ch to
look at their “Place” from a different Perspcctive. fﬂave students comP]etc the
Journa] entry asking them to ic{enthcy three new features theg discovered while

looking at their home and school from a different Pcrspective and an explanation

of why theg chose them.
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USing chhnologg to Explorc 5cnsc of Flacc

Lcsson r:ivc: Goog]e = arth T our of the [lathead |ndian Reservation

Ovcr\/icw: Students view an interactive Goog]e Ear’ch tour of the Flatheac{ Reservation.
Theg come to understand a Sa]ish ~ Fencl d’Orei”c sense of Place bg exploring the land
reserved for the 5a|ish ~ Fenc} &’Orei“e Peop]e.

Matcrials:
(] Google E_arth Tour of the F]athead lncliaﬂ Rcscrvation

b HaceNames Journal

[ ngage:
i. Announce to students that todag theg are going to go on an armchair adventure
and explore the f:la’cheacl Reservation using Goog]e Ear’clﬁ.
2. Ask students if anyone is familiar with the [lathead Reservation? What P]aces have
theg visited? Crcatc a class list of P!aces visited on the [“lathead Reservation.
Explain that the tour students will take using GOogIe [~ arth cxplores Places
selected 53 the Sa]ish ~ Fcncl d’Orei”e E_]c{er Aclvisorg Council because of

their imPortance to the tribe.

Explorc:
3. Direct students to view the F]athcacl Reservation Goog!e E_arth tour and
complete the questions found in their PlaceNames Journal.

Explain:
4. As a c!ass, revisit the class list of Flathead Reservation P]aces students in the class
visited and compare itto alist of P]aces visited in the Google I~ arth tour. Ask,
[How are the lists the same? Different? Whg migl‘xt the Eldcrs have chosen the
P]aces theg did Forgou to visit? What was signhcicant about these P]aces?
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5. Discuss students’ answers to the ques’cions in their FlaceNames Journal.

6. Emphasize the imPortance of the Allotment Act in terms of its impact on loss of
tribal ownership of Reservation land. ]t is imPor’can’c that students understand that

this Act resulted in the tribes becoming) “the minoritg landowners on their own

reservation” (OF], 2004). As of toclag (2007), the tribes own approximate]g 62%

of the land on the Reservation and are continuing to bug back Reservation land.
7. Explain that the Comcecleratecl Sa]ish and Kootenai Tribes are the “aborigina]

land managers of the [Tlathead Reservation” and a sovereign nation:

“] he rc/at/onsﬁl/b between the tribes and the ( [nited States is one of
a sovereign government to another sovereign government. 7 his
princ/p/c has s/mpco/ the entire /71'5tory of a’ea/lhgs between the federal
government, the states, and the tribes. 777@ é/n/'tcc/ 51!'31{'@5
government entered into treaties with tribal governments that
cxc/’k’angcc/ tribal lands for federal profcct[on and services. [ hese
treaties still form the basis of much of the Trf[)a/~/: ederal rela t/bns/n/b. ?

(American [ndians 101: [ rcqucnt/y Asked Qucsf:ions
http://www.opi.mt.gov/pch[/indianccl/resourccs/amcricanindians Ko} de)

For further information on tribal sovereignty: http,//www.airpi.org/pubs/indinsov.html

E_valuatc:
8. |f the land that your school sits on could tell its story, what story would the land

share about the tribal connections it has experienced? Kesearclﬁ the historical land

usc patterns of the land surrouncling your school grounds, share these Findings with

students, and ask students to write a story called “lf This | and Could T alk”



http://www.opi.mt.gov/pdf/indianed/resources/americanindians101.pdf
http://www.airpi.org/pubs/indinsov.html
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USing chl‘mologg to E_xplorc Scnsc of Flacc
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LCSSOI’! 5ix: Naming (Game

Ovcr\/icw: Students Piag the naming game. The purpose of this activity is to help students

unclers’can& the imPortance oxc names given to Place.

Matcrials:

° HaceNames Journa

Engagc:

i. Divicle students into three equa] groups })9 random selection and name the groups
“A,” “B,” and “C.” Have groups assemble in seParate areas of the room.

2. Frivatelg direct Group A to act as happg as Possib]e throughout the interaction
Portion of the activity.

3. Frivateiy direct students in Group B to tie a length oFgam on themselves
so that it can be scen.

5. Do not give Group C any spccial instructions.

6. lnstruct all students in the c]ass, as groups, to engage in discussion with other
groups. | et them know that they should be Paging close attention to the behaviors
and appearance of members of each group.

7. When you feel that students have had enough time to interact with othcrgroups,
instruct them to return to their original groups.

8. As‘c the groups to decide, as a majoritg, on a name that is Fitting foreach of the

othcrgroups.
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Explorc:
9. As a class, conduct a discussion in the go”owing manner:
a. Begin ]35 asking Group P to state the name t}weg decided fit Group A the
best and exPlain their reasoning.

b. Follow by asking Group ( to state the name thcg decided fit Group A and

cxplain their reasoning.
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c. Ask the class how the two names given to GrouP A differ and how theﬁ are
the same.

d. Next, ask Groups A and ( to state the names thcg decided fit Group B the

best and give exPlanations.

Explain:

10. E_nsure that students understand that two Pcop!c or groups of Pcop]c can have
completeb different outlooks on a toPic, but that both groups can be correct
depcnding on Pcrspcctive.

i1, Continuc the activity bg asking students the Fo”owing questions :

e. How do different Perspectives affect how two groups of People view similar
topics?

f. Explain an cxpcriencc where you have witnessed two Pcoplc/groups of
People having different Perspectives on one issue. How do you think each
Person/group felt about the other having a different oPinion? [How did the
situation make you feel?

g, Can you think of a historical situation where two PeoP]e/grouPS had different
Perspectives on an issue? What are your Personal Fcclings on Perspectivc?

h. Wl‘:at role does Pers[:)ective P]ay in the process of naming Places’?

i Why are the names given to P]acc (F]aceNamcs} imPortant’?

12.  Conclude the activity ]33 emphasizing the idea that the group names were given
based on Persona! expcriencesjus’c as names are gjven to P]aces in the same

manner.
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Evaluatc:

1%. Assess student understanding }39 having students rcspond to the Fo”owing

questions in the corresponding area of their FlaceNames Journa]:

a.

What are your Persona] xceelings on Perspcctive?

b. Whg is it impor’cant to consider how tl‘xings are named?

Whg do some Pcople feel that the names that are given to certain Placcs are
very imPortant?

V\/hat was one ’ching you erjoged about the activity?

What was one thing you think could have been betterin regards to this activitg

and rxow?

V\/hat was one thing you learned from this activitg?

|V Y
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USing chhnologg to Explorc 5cnsc of Flacc
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Lcsson 5cvcn: Your ] urn to Puild a Google [~ arth T our

Ovcr\/icw: Students learn how to build their own Google Ear’ch tours and create a
Google [~ arth tourof a P!ace thatis special to them. Students embed text, images, and
hyperlinks in their Google Earth tour.

Matcrials:
. Google E_arth E_xample tour — Mrs. | enz’s Specia] Flace
Google Ear’ch Animated Tutorials
Google Ear’ch Users’ GUide
(] Access to classroom set of Computcrs or computcr lab

F]aceNames Joumal

[ ngage:
i based on the Previous lessons have students discuss the imPor‘cancc of Placc.
Begin by asking them to reflect on the Google Ear‘ch f:]atlﬁead Reservation tour.
You may want to revisit the tour with students.
2. Ask students to ic{enthcy the different locations in the tour and discuss whg each
location was chosen. You may start }33 asking the go“owing questions:
° Wh}j were certain locations chosen?

° Wl’]at signhcicance does it have to the Salis}%[)end d’Orei”e Peop]e?
e [Jow has this area d’langed in the past 200 years?

3. Cha”enge students to think of a Place outdoors that is sPecial to them.
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4. Fass out the FlaceNamcs Jouma] and have students rcsponcl to the Fo”owing
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questionsz

o Describe your sPecia] P]ace‘ lclen’chcy the geographic features found in your
spccial Place, the smells, the sounds, the Fee!ings, etc.

o WEH is this Place imPor’cant to you?

o What kinds of things do you do at your sPecial Place?

5. Ask students to share some of their responses from their F]achamcs Jouma .

E_XPIOFC:

6. lmcorm students that theg will be creating their own Google Earth T our
slﬂowcasing their own specia] Place.

7. Direct students to view the examp]e sPecial P]ace tour created }33 Mrs. | enz.
This can be done as a class using a Projcctor or bﬁ students individua”y on
separatc computers. A]Cter viewing the tour, ask students to comment on the tour.
rﬂérc are some guic{ing qucstions:

o What were some things you noticed about the tour that Eelped you to
understand Mrs. Lenz’s sPecial Placc?
° Wl’lat componcmts of the tour made it interesting to you?
° How would you change the tour to make it more aPPealing?
8. Oncc students have viewed the examplc Special Flaccs tour, have students view

the “Flacemarks” section of the Googlc E_arth Animatcd Tutoria]‘ Ask students

to pay close attention to the section on aéding images because thcg will be

Pencorming this task for their own special Placc.
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9. Cha”enge students to create their own Goog]e [ arth tour that showcases their
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own outdoor spccia] P]acc. Fortheir tour tl‘xeﬁ should use the Fo”owing criteria:
e Jour should include the Fo”owing P]acemarks:

. Ear‘ch

- U5

. Momtana

- Town

. Schoo]

- Home

= Specia] Flace

° Students should embed text, images, and hgpcr]inks for each of the
Placcmarlcs.

o (jtations should be used if information is collected from sources other than
their own.

e | here canbe more than one Placemark for any location. [Tor examp]e, if
students want to show their sPecial Place from different PersPectivesj theg may
create multip!c Placcmarks.

° Students are to come up with a name for their sPccia! Place based on their
experiences. The name should have meaning for them and should reflect the
imPor’cance their Place holds for them.

i0. USC the tools featured in the tutorial. As students work to create their tour,
encourage them to l’lclp each other out if thcg get stuck; ask the person to their left
and to their right for l’lclp before asking the teacher. Re]cer to the Goog]e [~ arth

USCFS Guicie orthe Goog]e E_artl'l HCIP Menu for additional l’lClP.

i .Encourage students to include as much detail as Possib]e when clescribing their

Place.

| Z.This activitg may take more than one clag as students work through the process of
embec{ding information into Google E_art}m
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Explain:

13. Re]cerring back to lesson one, students were introduced to Placc and were
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encouraged to think about a Place that is special to them. Thcy were
introduced to the idea that in order to understand Placc well, theg need to
be able to: ]) Dcscribe the natural Phenomcna that occurin a P]ace and, 2)
Out]ine the Pattems that occur across the scasons in a Place.

/4 As a class have students discuss the Fonowing qucstions:

] Wl’lat are some of the natural P]’uenomena that occur in your special
Place?

° How is your Place different across the four seasons?

o [Jow might this place be different 200 years from now? |f it is clixcxcermwt,
how might that make you feel?

/5. Exp]ain to students that the purpose of this activity was to give them an
OPPortunitg to idcnthcg and describe a P]acc that is sPccial to them. Tl’xe
Salish ~ Fend c{’OreiHe named Places in their homeland much the same way
the students did in this activitg Names were often assignecl based on
certain aspects of a P]acc. ]:or cxample, “Thc Piacc of the small bull trout”
was a location where the Salish ~ Fencl d’Orei”e People harvested the
small bull trout. O]Cterx, different names were assignecl to the same location
based on the value Placed on that location }33 different Salish ~ Fend
d’Orei”e families. Whatever the name, these Places were, and still are
highly valued bg the Salish ~ Pend d'Oreille Peop]c. In the next lesson,
you will hear narratives from three Salish ~ Fenc{ cl’Orei”c individuals

sl’waring some of their cultural historg.

]_:__valuatc:

16.|n their laceNames ournal have students reflect on why they chose their special
ythey P
Placc Encourage students to share some of their own Pcrsonal expericnccs thcg

have had with their special Placc. [How would it feel to lose their sPecial Placc’.’
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E_xploring Salish ~Pend d’Orci"c Sense of Flace
LCSSOI’! Elght Sa]ish Fencl cl’Orei”e FlaceNames T our

Ovcrvicw: Students listen to vic{cotaped narratives of Sa]ish ~ Fend cl’Orci”e tribal
members &escribing Places of imPortance to them. The narratives highlight how each tribal
member’s expcricncc of Place is embedded in historical and current re]ationships to the

]andscape. Stuclents will come to understand that there are many layers to a sense of Place.

Matcrials:
. Googlc E_arth tour of Salish Fcnd d’OrCi”C F!achamcs
. Google Ear’ch Users’ GUide
o Access to classroom set of computers or computer lab

L F]achamcs Journa!

E_ngagc:

i bcgin by askiﬂg students to reflect on their own special Placc and whg they chose
it. Start a list on the board of dcscriptive words students use to describe their
special Place. Save this list, as we will come back to it later in this lesson.

2. Fose to the students the Fo“owing ques’cion (Fo”ow up from their Previousjoumal
entry}:

° Cha”enge students to think about the area around Western Montana,
Par’cicularla around Missoula. This area was the homeland of the \Salish~ Fcnd
d’Orei”e People. How do you think thcg feel about their homeland and the

changes t]'lat }'xave occurred over thc Past 100 -~ 200 gears?
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EXPIOFC:
3. Direct students to view the Salish Pend d’Oreille PlaceNames tour. T his can be

done as a class using a Projcctor or ]35 students inclivic]ua“y on separate computcrs
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G‘:eaclPhoncs are strong]y recommendecl).

4. As theg navigate to each P]acemari(, direct them to watch each video and think
about how each of the Sa]ish ~ Fend d’Orei”e sPeakers describes the changes in
their homelands.

Explain:

5. Return to the list of descriptivc words from earlier in this lesson. (reate
another column and have students identi]cg words used }33 the Salish Pend
d’Oreille individuals to describe their Fcelings about Place.

6. Have students compare the two lists. Aslc the Fo”owing questions:

o  Are there any words that are the same in the two lists?

o Wlﬁat geeiings are associated with the similar words?

° fﬂow are the lists different?

° Wou]cl any of the words in the second list fit your Feelings if your
SPecial Place were c{es’croyed?

J. E_xp]ain to students that within each of the video segments the individuals
speak about Place and that each person sPeaks about the layers
associated with these special Places. [t is imPor’cant for students to
understand the idea that there are many !ayers to P]ace. ]n the video
segment Featuring Tong lncashola, he speaks about the many layers on
The Universitg of Montana campus. While this P]acc holds special
meaning to individuals that went to school tl'lerc, it also holds sPecial

meaning to the Salish ~ Fend cl’Orei”e Peo[:)]e that used the univcrsitg

area as Par’c of their traditional homelands.
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Evaluatc:
8. |ntheir FlaceNames Jouma!, ask students to reflect on the Fo”owing question.

What geelings do you associate with your specia] Place (list some words that come

to mind as you think about your sPecia] Place)? [How would you feel hc, much like
the Salish ~ Pend &'Oreille Pcoplc, you can no longer access your sPecial P[acc?
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E_xploring Salish~Fend d'Oreille Sense of Flace

LCSSOI’! NiI’!C: Google Ear’ch Ga”erg \/\/a”(

|V Y

Ovcr\/icw: Students identhcg an observable Plant or animal sPecies in their sPccial Place
and illustrate this life cgc]e in their Goog]e Ear’cE tour. A Google Ear‘ch Class Ga”erg
Walk is held.

Matcrials:
(] Access to classroom set of computers or comPuter lab

o (lass book of Plant and Animal Research chor’cs created in| esson | hree

E_ngagc:

i. Ask students to think back to the Googlc Ear’ch tour they built of their sPecia] Place.
Kemembcr the Hant and Anima] RCSCarch chorts you comp]cted? Which of those P]ant
or animal life cgcles do you think could be observed in your sPecial Place?” (Create a class

list of these.

Explorc:

2. Explain to students that theg will be returning to the Google Ear’ch tour theg created and
adcling information about one life cyclc that could be observed at their sPccial P]ace. ]n
Lesson Two, students created a class book of Anima] and F]ant Kesearch Keports.
Direct each student to revisit these reports and choose one animal or Plant life cg)c]e to
incorPorate into their Goog]e ["arth Tour. [T ach P]ant or animal life cgc]e should include
the Fo”owing information:

. Fhoto/Drawing

. Habitat

. Distribution

o | ife Cgcle

. Hunting/ﬁarvesting Season

o (onservation Status
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Explain:
3. Each student shares their C]oogle Ear’ch tour with the class. Students should be
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Preparec{ to resPoncl to the gollowing questions (stuclents should record these in

their PlaceNames Journals):
o Whyis this Place important to you?
* |nyourspecial place, what seasonal changes do you observe?
o Whatlife cycle might be observable in your special place?
o [Tow will this life cycle change across the seasons? [Tor example, if

your species is a Plant, does it flowerin the sPring? Summer’? Fa”? ]1C
your spccics isan animal, what will it be Cloing in Spring, Summer,

]:a”, and Winter?

° What is your sPecies’ conservation status? What can you do to aid in

the Prcscrvation oxcyour Placc and conservation of the spccics you

chose to highlight?
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E_valuate:
4. Use the rubric below to evaluate each student’s Google E_arth tour.
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EXEMFPLARY

PROFICIENT

NEARING
FROFICIENCY

NOVICE

Content

|nformation is accurate
and concise; all

relevant information is

|nformation is
accurate; relevant

information is present

]n{:ormation has some
errors; most of the

relevant information is

Ma_jor errors
in content

Presented; not

contains Place marks,
text, and images at all
of the required stops:
Farth, (S,
Montana, T own,
School, [Home,
SPecial Flace

contains all Place
marks but is missing
text or fmages for some

of the stops‘

presented completely | with some details present. all relevant
inc[uding: name of missing. information
species, Photo of Presented‘
species, life cyc!e, and
cultural signilcicance of
species.

Design Google Earth tour Google Ear’ch tour Google Ear’ch tour Google Ear’d'\

contains most of the
Place marks, butis
missing text or images

for most of the stoPs‘

tour contains
less than three
P|ace marks
and no text or
images are

Present‘

Presentation

Student is completelg
PrePared and
demonstrates full
understanding of the
topic bg successxcu”u
answering all five
questions listed in

lCSSOﬂ under CXP!aI’ﬂ‘

Student seems Prettg
Prepared and
demonstrates
adequate
understanding of the
toPic.

Student is somewhat
PrePared and
demonstrates a good
understanding of parts

of the content.

Student is not
Prepared and
does not
demonstrate
understanding

of the content.




F]aceNames

E_xploring Salish-Fend &'Oreille Sense of Flace

LCSSOI’! Ten: C]iving Back to the [T lders

|V Y

Over\/iew: Students compose and edit a letter to the Salish~Fend &'Oreille [T lder

Ac{visorg Council highlighting how theirideas about Place have deve]opecl over the course
of the FNF curriculum. Stuclents will include the stePs theg Plan to take to helP preserve our
sPecial Places forthe coming generations. The 1’IOPC is that this communication will begin to

establish and/or strengthen a cultural connection between students and Salish ~ Pend

d'Oreille [ lders.

Materials:

[ A copy of the Letter to the Elders format to make a transparency
o -2 Pieces of lined or blank Paperror each student
o A Pencil for each student

E_ngage:
i. Fass a sheet of paper out to each student and make sure each has a Pencil.
2. begin a discussion that revisits the traditional Salish ~ Fend d’Orei”e idea of

Preservation oF resources 1Cor 1Cuture genera’ciorxs.

Explore:

3. Ask students tojot down what trneg have learned and enjoged throughout their
experience with the F]aceNames Froject. [f time a“ows, have various students
share.

4. Next, have students add the stePs theg would follow to work towards Preservation
of their special Place.



F]achamcs

Explain:
5. Exp]ain that students are going to use the notes that theg have written down to
hclp them draft a letter to the Salish-Fend d’Oreille |~ Ider Ac{visorg Coundil.
Explain that their letters will he]P the E_lclers sece how the information theg have

|V Y

given them through the F]aceNamcs Frcject has impactc& each of them.
6. Exp]ain the format that the letter should follow (P]ease see Flachames Journab.
e lnstruct students to use the information theg have written down and the letter
format to draft a letter that:
g I:ollows the suggested F]achames Frojcct Lettcr ]:ormat
h. Explains what students have enjogecl about the HaceNames Froject
i Explains what theﬁ have learned from the FlaceNames Froject
j. E_xplains their Plan for the Protection and Preservation of their specia! P!ace

for the coming genera’cions.

[:__valuatc:

8. rﬂavct students turn their first drafts in to you to be checked over. Makc
corrections as needed.

9. [Have students re-write the ]ettcr, in their best hanclwriting, )Co”owing the same
requircmcnts as above, and make clﬂangcs as you have 5uggcstcd.

io. rﬂavct students turn in the final draft of their letters. Combine themin a Iargc manila

enve]ope and send tlnem to:

Sa]isl*hFend ci’Orei”e E_!der Aclvisorg Council
c/o Tony |ncashola

F.O.Doxss0
St‘ ]gnatius, MT 59865




